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        SUMMARY 

Introduction: Rabindranath Tagore's role in the innovation of educational ideas has been eclipsed by his fame as a 

poet. He was a pioneer in the field of education. For the last forty years of his life he was content to be a 

schoolmaster in humble rural surroundings, even when he had achieved fame such as no Indian had known before. 

He was one of the first, in India, to think out for himself and put in practice principles of education which have now 

become commonplace of educational theory, if not yet of practice. 

  

Today we all know that what the child imbibes at home and in school is far more important than what he studies at 

college, that the teaching is more easily and naturally communicated through the child's mother-tongue than through 

an alien medium, that learning through activity is more real than through the written word, that wholesome education 

consists in training of all the senses along with the mind instead of cramming the brain with memorized knowledge, 

that culture is something much more than academic knowledge. But few of Rabindranath's countrymen took notice of 

him when he made his first experiments in education in 1901 with less than half a dozen pupils. A poet's whim, 

thought most of them. Even today few of his countrymen understand the significance of these principles in their 

national  life. The schoolmaster is still the most neglected member of our community, despite the fact that 

Rabindranath attached more merit to what he taught to children in his school than to the Hibbert lectures he delivered 

before the distinguished audience at Oxfoard. 

  

Mahatma Gandhi adopted the scheme of teaching through crafts many years after Rabindranath had worked it out at 

Santiniketan. In fact the Mahatma imported his first teachers for his basic School from Santiniketan. 

  

If Rabindranath had done nothing else, what he did at Santiniketan and Sriniketan would be sufficient to rank him as 

one of the India's greatest nation-builders. 

  

With the years, Rabindranath had won the world and the world in turn had won him. He sought his home everywhere 

in the world and would bring the world to his home. And so the little school for children at Santiniketan became a 

world university, Visva-Bharati, a centre for Indian Culture, a seminary for Eastern Studies and a meeting-place of the 

East and West. The poet selected for its motto an ancient Sanskrit verse, Yatra visvam bhavatieka nidam, which 

means, "Where the whole world meets in a single nest." 

  

"Visva-Bharati", he declared, " represents India where she has her wealth of mind which is for all. Visva-Bharati 

acknowledges India's obligation to offer to others the hospitality of her best culture and India's right to accept from 

others their best." 

 

Objectibe: The main objectives of this Educational Tour is: 

1.To understand the educational philosophy of Rabindranath Tagore. 

2.to review Educational set up of Viswa Bharati university. 

 



Summary: 

Rabindranath Tagore founded several schools and a university at Santiniketan, 

West-Bengal, and was one of the most progressive educators of his time. He 

envisioned a holistic education that was deeply rooted in one’s culture and 

surroundings but also connected to the wider world. Tagore was a pioneer in 

education for intercultural understanding and peace, for respect and intimacy 

with nature, for rural reconstruction and social engagement and for artistic 

abilities and creativity. 

 

Top: Study Class in Santiniketan. Below: Foundation of Visva-Bharati University. 

Image credits: Ministry of Culture, Government of India. 

Tagore has not written a single educational treatise. His ideas are scattered in 

countless writings. They can also be discovered in the educational institutions he 

founded, which do not follow a scholastic approach but are living and growing 

experiment. 

Tagore’s Educational Mission 

It might be surprising to learn that a Literature-Nobel-laureate dedicated forty 

years of his life to establishing and running educational institutions. Rabindranath 

Tagore’s educational endeavours were motivated by postcolonial ideas of 

liberation, as he saw education as key to give respect and self-reliance, and 

therefore to move beyond political, social and economical suppression, which he 

tried to address since his time in Shelaidah. 



His ideas were also influenced by his childhood experiences that led him to 

describe schools as prisons. After dropping out of school by 15, the intellectual, 

artistic, and extremely progressive and liberal atmosphere at home revealed to 

him how much joy and freedom learning could and should encompass. 

Tagore also referred to the tapovans (old Indian forest colonies), where students 

lived a simple life close to nature and with an inspiring guru. Yet the most 

important motivation for Tagore’s educational engagement is artistic: In his 

educational endeavours, he created a poem not with words but through action 

and idea that aspire to express his “inner truth” or philosophy. 

  

The Learning Child: Freedom to learn unconsciously 

Tagore recognizes that children are not unfinished adults but have to be seen in 

their own rights, so that their strengths become visible and can develop – for 

example their curiosity and wonder, their imagination and creative joy and their 

ability to see unity that derives from their freedom from habits of thought and 

behaviour (in short, an excess of what Tagore terms “surplus”). 

Tagore argues that the difference between children and adults requires different 

methods of learning. While adults may read books and while their learning is 

motivated by a clear purpose, children require indefiniteness and learn mostly 

unconsciously: 

“Our purpose wants to occupy all the mind’s attention for itself, obstructing the 

full view of most of the things around us (…) The child, because it has no 

conscious object of life beyond living, can see all things around it, can hear every 

sound with a perfect freedom of attention, not having to exercise choice in the 

collection of information.” 

For Tagore, this kind of learning and approach to the world is the best way for 

children to grow. He terms it the “method of nature.”Through this “method,” 

children learn even something as complicated as their first language quicker, 



better, and more joyfully than adults would be able to do, using their focused 

methods. 

According to the “method of nature,” guessing and trying out are preferable to 

explaining; unconscious learning and sudden surprises are preferable to focused 

effort; and experiencing and discovering the world first hand is preferable to 

books. Tagore argues that learning by the “method of nature” will allow children 

to develop their creativity and to apply what they have learnt. Tagore uses an 

analogy to warn educators of the detrimental effects of applying the adult 

method of learning to children: 

  

Criticism of Educational Institutions 

Tagore’s 1892 article “Siksar Herpher” (“Our Education and its Incongruities”) 

was, according to Prabhat Kumar Mukhopadhyay, the first truly comprehensive 

and competent criticism of the contemporary national educational 

system.Throughout his life, Tagore often describes the schools of his time as 

prisons. In “Parrot’s Training,” Tagore caricatures colonial education, which 

imprisons and brutally kills the natural impulses of the parrot through mindless 

discipline. 

This satire shows that the main focus of education is directed on the school 

building, the textbooks, and the authorities, while the child and its needs (and the 

“method of nature”) are neglected. He also calls schools robot-producing 

factoriesthat destroy individuality and true learning, are merely focusing on 

exams, and do not let their students mature. The production of mass educated 

robots or marionettes encumbers students’ development of their own goals and 

self-respect and only aspires for worldly success instead of perfection and self-

liberation, which makes it easy for the colonial rulers to employ them for their 

purposes. 

He particularly criticized colonial schools for teaching knowledge unrelated to 

students’ regional, historical and lingual context, which often led to mechanical 

rote-learning instead of true comprehension. 



  

“And for that they must be trained, not to be soldiers, not to be clerks in a 

bank, not to be merchants, but to be the makers of their won world and 

their own destiny. And for that they must have all their faculties fully 

developed in the atmosphere of freedom.”  

  

 

The Ideal School: 

A Boarding School in Nature 

Tagore is convinced that an ideal school should be amidst nature. In Santiniketan, 

lessons take place mostly outside in the shade of trees. For schools in less warm 

climates, he recommends spending at least one school day completely outside, 

not counting sports, games, and excursions. He also believes that boarding 

schools are most advantageous, as they can be far away from cities and therefore 

permit children to move about more freely. 

They also allow for more simplicity and for protection from the overburdening 

stimuli of the modern world (such as too much entertainment, ready-made 

products, and luxury) and from their parents’ narrow aspirations.Tagore cherishes 

self-chosen simplicity – without idealizing poverty! – because he thinks that an 

excess of material goods can restrict the direct experience of the world, inflate 

the self, and hamper true maturation. 



By protecting children from their parents’ narrow aspirations, Tagore means that 

parents should be careful not to confer their own desires for the material and 

purposeful to their children and their much simpler needs; either through 

mollycoddling or through modelling and pushing them towards their own worldly 

aspirations of turning them into mere “moneymakers.”He emphasizes how 

important it is for children to experience nature through their bodies – without 

having windows, chairs, or shoes in the way –, and to develop creativity and 

responsibility when they are lacking ready-made products and instruments.He 

argues: “The real king is he who is able to create his own kingdom.” 

  

Self-discipline and Self-government 

Tagore’s criticism of punishment and his allowance for freedom is countered by 

his emphasis on discipline. Particularly in the first years of his Santiniketan school 

(initially called Brahmacharyashram), he focused on simplicity and discipline. Yet 

Tagore believed that it is crucial to inspire children to be self-disciplined, because 

“cruel slavery, in which to drill the child mind (…) is demoralizing [and because] 

perfect obedience [comes] at the cost of individual responsibility and initiative of 

mind.” 

He was convinced that students’ respectfulness grows when they are free (not: 

have licence) and treated with patience, sympathy, and respect themselves. 

Tagore encouraged his students (to an unusual degree for his time) to think 

critically and to voice their opinions. 

Tagore’s students were helping to shape the daily life of the ashram and thereby 

make the ashram rules their own. He believed that only when students take part 

in creating their school, it can be their nest, instead of remain a mere cage.[30] 

The ability and enthusiasm to create one’s own world was one of Tagore’s main 

educational goals. 

Tagore was the first to introduce the experiment of student’s self-government in 

India (cf. swaraj). This included a system of self-punishment, according to which a 



student court will discuss whether a student is guilty and will then himself 

determine his punishment (expiation). 

  

Ideal Teachers: Gurus vs. Schoolmasters 

Tagore found it difficult to find the right teachers for his schools. He was looking 

for Gurus instead of Schoolmasters. The Sanskrit term guru means teacher, yet 

emphasizes spiritual knowledge and practices and is connected to the ancient 

tradition of brahmacaryashrams and tapovans. According to Tagore, gurus are 

“active in the efforts to achieve the fullness of humanity”and will give their whole 

selves to their students instead of merely sharing the material as prescribed by 

the curriculum. 

Being a guru is a true calling instead of a job to earn money, and the motivation 

for it consists in love for children and for the subject, not in love for power.Good 

teachers, wrote Tagore, activate children’s minds instead of helping them to 

assimilate and collect information, and inspire children through their own self-

development. They encourage them to work on the teacher’s own original 

projects and thereby travel together on their journey to more understanding. 

  

“[A] teacher can never truly teach unless he is still learning himself. A 

lamp can never light another lamp unless it continues to burn its own 

flame.” 

  

Tagore argues that teachers would be strengthened through a higher status that, 

in India, might come through the title “guru.” He also argues that teacher’s 

education needed to improve, and that it should include a thorough 

understanding of children’s psychology. Their teaching would furthermore be of 

higher value if teachers were given more freedom regarding their teaching 

methods and, to a certain degree, regarding the content of what they teach. 



In general, Tagore is convinced that education “is not a matter of  ‘teaching’, of 

methodology or of ‘educational equipment'” but depends on the personality of 

the teacher and the relationship to the student. He said to one of the teachers at 

his school: 

“Do not be preoccupied with method. Leave your instincts to guide you to life. 

Children differ from one another. One must learn to know them, to navigate 

among them as one navigates among reefs. To explore the geography of their 

minds, a mysteriousinstinct, sympathetic to life, is the best of all guides.”  

For his university, Tagore also tried to find lecturers that express the qualities of a 

guru and who “are wholeheartedly and with all their energy engaged in the 

processes of research, invention and creation.” Tagore taught many lessons 

himself with great success and has been addressed by Gandhi and others as 

gurudev (godly teacher). 

  

Holistic Education: Knowledge, action, love 

Language, context and books 

In contrast to colonial educational institutions, teachers in Santiniketan used the 

mother tongue and related the content to the historical, cultural and natural 

context to ensure that students properly understand the content and can apply it. 

Tagore wrote textbooks in Bengali, yet also argued that books are only useful to 

the student when they are connected to the student’s context and do not 

discourage imagination and thinking. Too easily, books lead to passivity, 

encourage slavish consumerism and rote-learning, and therefore divide thinking 

and talking. 

Tagore believed that neither books nor teachers should simplify information but 

should rather stretch their young readers’ abilities. Through this, they would 

encourage critical thinking, imagination and continuous work of the unconscious 

with what has been read or learnt. 



“The watery stuff into which literary nectar is now diluted for being served up to 

the young takes full account of their childishness, but none of them as growing 

human beings. Children’s books should be such as can partly be understood by 

them and partly not. In our childhood we read every available book from one end 

to the other; and both what we understood, and what we did not, went on 

working within us. That is how the world itself reacts on the child consciousness. 

The child makes its own what it understands, while that which is beyond leads it 

on a step forward.”[ 

In history lessons, Tagore encouraged the focus to be on ideals instead of 

knowledge, as he believed that this would help the learners’ personality to 

grow. Furthermore, students should learn from the known to the unknown and 

develop applied “knowing” rather than learn abstract “knowledge.” Following the 

“method of nature,” they should explore and examine and educate themselves 

through independent work. 

  

 

Body and movement 

Tagore did not believe that schools should merely look after the healthy 

development of their students’ minds, but also took their physical wellbeing 

extremely seriously. He made sure that they received a good diet and had enough 

physical movement. He offered many different sports activities (ballgames, 

gymnastics, dance, martial arts such as Lathi and Ju-Jutsu). Tagore did not treat 

the physical as a separate area though but engages the body at the same time as 

the mind through peripatetic education, sense training, excursions, and even 

travelling. 

He believed that children need to move a lot and that movement gives them 

strength to assimilate new facts and to encounter and collect knowledge, while 

static education in classrooms separates body and mind. Tagore’s ideal was to 

create a travel school that allows students to travel through all of India. 



Unfortunately, he did not have the financial means to actualize this on a larger 

scale. 

Rabindranath Tagore founded several schools and a university at Santiniketan, 

West-Bengal, and was one of the most progressive educators of his time. He 

envisioned a holistic education that was deeply rooted in one’s culture and 

surroundings but also connected to the wider world. Tagore was a pioneer in 

education for intercultural understanding and peace, for respect and intimacy 

with nature, for rural reconstruction and social engagement and for artistic 

abilities and creativity. 

Tagore has not written a single educational treatise. His ideas are scattered in 

countless writings. They can also be discovered in the educational institutions he 

founded, which do not follow a scholastic approach but are living and growing 

experiments. 

  

Activities: From Scientific Experiments to Social Engagement 

Over the years, Tagore’s curriculum was more and more determined by activities. 

This included scientific experiments, excursions for social research, trying to find 

solutions to the villagers’ real-life-problems and implementing them, picnics, 

tending to animals, and helping around the school buildings. The Brati-Balakas 

and Brati-Balikas (“boys and girls who have taken an oath”) tended to the 

surrounding villages. 

Tagore most thoroughly actualized this activity curriculum in his Shiksha-Satra 

school, where all subjects are organized around practical problems and the 

improvement of living conditions.But even his university aimed to be not only the 

centre of India’s intellectual life but also its economical life. 

Students worked on farms and in crafts, cooperated with villagers and helped 

them to improve their faming methods. Through their activities, they not only 

improved rural life but also learnt better, developed their personality and grew 

spiritually, for example by developing an emotional relationship with nature. 



 Outcome:We visited viswa Bharati University,Shantiniketan, bolpur, 

on10.3.2019.It appears from this Educational Tour that Rabindranath Tagore’s 

motto  was  in keeping in tune with an ancient Sanskrit verse, Yatra visvam 

bhavatieka nidam, which means, "Where the whole world meets in a single 

nest."- In Tagore’s opinion,“ Visva-Bharati represents India where she has her 

wealth of mind which is for all. Visva-Bharati acknowledges India's obligation to 

offer to others the hospitality of her best culture and India's right to accept from 

others their best ” Rabindranath Tagore believed that the aim of education is self-

realization. He himself was a poet and a saint, who had, through his imagination 

and insight, realized the universal soul in himself and in nature. He believed that 

this realization was the goal of education.. There are four fundamental principles 

in Tagore's educational philosophy; naturalism, humanism, internationalism and 

idealism. Shantiniketan and Visva Bharathi are both based on these very 

principles. He insisted that education should be imparted in natural 

surroundings..This message is still relevant in India.Our students can pursue 

research work on Educational Thought of Rabindranath Tagore in near future.                                                                                     

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 


